I. INTRODUCTION

A. Law and Leadership
There is a natural nexus between legal training and leadership. Lawyers' analytical skills and unique qualification to draft, assess, and adopt laws and regulations place attorneys in the intersection of leadership in the public arena of business, politics, and civic life. Professor Ben Heinemann makes the case for lawyers as leaders, noting "the concept of being a lawyer should encompass the broadest kind of leadership because our core skills, properly conceived, of understanding how values, rules, and institutions interrelate with social, economic, and political conditions is as central to the demands of leadership as any other professional or disciplinary background." 1 In the legal marketplace, acquiring leadership skills and professionalism proficiencies can provide a competitive advantage for law graduates.
Traditionally, leadership is not a part of the law school curriculum-but it should be. Warren Bennis suggests that " [l] eadership opportunities should be offered to executives early in their careers, because they build drive, trigger a can-do spirit, and inspire self-confidence."
2 Creating opportunities to explore leadership as a part of the law school curriculum is an important first step in the process of building leadership capacities within the legal profession. In his introduction to Herb Rubenstein's Leadership for Lawyers, published by the American Bar Association, Lawrence Center observed that " [t] he majority of lawyers in the legal profession have developed what leadership skills they have the hard way: through experience, through mistakes, and, if they are fortunate, from mentors with years of leadership experience." 3 Pondering why "legal organizations, including law firms, dragged their feet on leadership development," Carter declares that "[a] paradigm shift must take place." 4 Dean Donald J. Polden of Santa Clara University School of Law affirms that leadership skills and attributes are fundamental lawyering skills and calls for a new movement to include leadership skills training to the core law school curriculum. He also suggests that law schools embrace and prepare students for upcoming leadership opportunities during their careers. [E]ducating law students for leadership roles and responsibilities advances efforts to expose our students to a broader array of fundamental lawyering skills and values . . . . Law schools can and should be educating their students for the leadership roles they will be playing in an increasingly complicated global profession because our communities and societies need greater leadership manifested in business, government, public policy, and in the legal profession. 6 Embracing leadership as a critical lawyering skill, Elon University School of Law's Leadership Program prepares law graduates for the responsibility and demands of leadership in professional, political, and community endeavors. 7 Building upon its recognized engaged learning, leadership, service learning, and civic engagement initiatives, Elon Law School provides a foundational model for engaged learning and leadership as innovative, foundational pedagogies to complement doctrinal law programs.
B. Assessment, Challenge, and Support Model "The most successful leaders have a higher than average level of selfawareness."
8 Knowing one's behavioral dimensions and understanding how one is perceived by peers, managers, and subordinates can help a law student become a better lawyer.
9 Self-assessments recognize leadership strengths to capitalize upon, and identify challenges that should be addressed. To this end, an "Assessment, Challenge, and Support" leadership development model, 10 derived from research at the Center for Creative Leadership (CCL), may be a beneficial component. 11 The model is designed to assess student strengths and weaknesses, create challenging experiences that will help students close gaps 6 between their current and desired states of personal and/or professional endeavors, and provide support through faculty and executive coaching. 12 Through first and second year courses, students undergo a number of selfreflective assessments to understand and adapt their study methods and lawyering skills to the legal professional's norms and standards. 13 Empowered with self-assessments and skills training at the outset of their professional school training, students develop lawyering skills and emotional intelligence capacities that support their professional development later in their careers. 14 
C. Lessons of Experience: Leadership Lecture Series
A core fundamental of leadership development, promoted by research at the Center for Creative Leadership, is learning from experience. 15 Former Supreme Court Justice Sandra Day O'Connor challenged students to join the effort to improve the judicial selection process and the level of citizen education.
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Learning lessons about law-making through the legislatures and interpretation on the bench, governing, and assessing the political and popular ramifications of the law uniquely equip these law students to follow in the leadership footsteps of these lecturers. SAINT 
D. Leadership Fellows
A Leadership Fellows Program can be utilized to recruit and support a core group of students who have participated in leadership and who are committed to pursuing some form of leadership in their professional careers. 20 Selected through a competitive application process, Fellows meet with renowned Leadership Lecturers to discuss the role of lawyers in leadership, and serve in leadership roles in the law school and broader communities. 21 The Leadership Fellows have endeavored to launch a leadership journal in furtherance of the Law School's goal of promoting engaged learning and leadership in legal education. Fellow scholarships support legal studies and summer externship placements with nonprofit and government entities. The inaugural class of Fellows endeavored to render service to the legal community through publication of articles about law and leadership; and they have volunteered for community service as a cohort.
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E. The Business of Law
The legal academy and the bar have engaged in an ongoing colloquy about the extent to which the law is a profession or a business, and whether to employ standard business practices (where possible) to the practice of law. Making the case for a "both/and" rather than an "either/or" construction, scholars and practitioners have argued an interdisciplinary approach to the law business.
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Rather than denying the business nature of the legal profession, legal practitioners can instead proactively respond to these ideas and incorporate them into their professional work. By so doing, legal practitioners of all sorts, whether in small practices or large firms, stand to not only gain competitive 20 people who can't add value." 32 Paul Lippe has called for a new phase in legal education, "Law School 4.0," which would include an accelerated curriculum that provides a year of traditional case method, a year of clinical study, and a year of externships, while pointing to law schools as the "logical source" of skills development for students and young-lawyer alumni. 33 The state of the legal industry has added a sense of urgency to the call for skills development within the law school curriculum.
With speed few anticipated and permanence even fewer are willing to predict, the legal industry has changed. While it remains to be seen just what will constitute the 'new normal,' and how different it will be from what was a stable, profitable, and growing profession just a year ago, we believe that a skills-based lens provides important insights into today's legal climate and crucial focus for those seeking success in tomorrow's legal reality.
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In addition to personal growth and increased professional proficiencies for client work, experienced practitioners advise that leadership development courses that improve lawyers' ability to provide community and civic leadership place lawyers in a more favorable light in the community, which may be more cost effective than advertising and public relations initiatives. 35 Accordingly, professionally relevant law schools must prepare students for both the doctrine and business of the practice of law.
Participating law students have the benefit of developing technical proficiencies in the study of law, 36 along with the emotional intelligence to recognize and craft behavioral competency skills that can position them for success in law firm or government practice. 37 (second year), and leading the community and profession (third year). 39 The program employs a variety of teaching methods to help students understand the connection between law and leadership, to facilitate their professional development, and to expose and prepare graduates to assume leadership roles in law firms, communities where they practice, and in the legal profession. 
Orientation
A week-long orientation will provide students with an opportunity to interact and build collegial relationships, and to undergo a preparatory "Boot Camp" prior to the outset of the first semester of law school. The Leadership Orientation introduces the concept of leadership in law study. Leadership faculty provide a roadmap and portfolio for students' leadership studies. In collaboration with Elon University's Kernodle Center for Service Learning, students participate in a series of team building and diversity exercises. The Leadership Orientation concludes with a day of student-led community service coordinated through the Student Bar Association and the Leadership at Elon by Advising First-year Students (LEAFS) Program. The experiential introduction introduces students to effective team efforts, and lays the foundation for leadership studies and civic engagement throughout law school.
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Preceptors
The Preceptor Program connects students with a cadre of forty practicing attorneys from the local community. 40 Elon Law pioneered this unique program, which revives the traditional concept of apprenticeship. 41 Under the direction of Professor Margaret Kantlehner, the program structures interaction between Preceptors and students throughout the first year. Preceptors are trained in Elon's study skills program and meet with and observe assigned students' classroom performance throughout the first semester. 42 During the winter term, Preceptors work with students to undertake an Individual Development Plan. 43 In the second semester, Preceptors develop opportunities for students to observe them in the actual practice of law, ranging from attending depositions, to trials, to negotiations. Serving as mentor and coach, preceptors provide a critical link to the professional legal community.
Skills Training
The inaugural self-awareness activity for Elon students is the MyersBriggs Type Indicator (MBTI) assessment. The MBTI assessment was developed to implement Carl Jung's theory, which posits that "human behavior is naturally influenced by innate inclinations regarding the exercise of basic personality functions." 44 Several scholars considered the cognitive style implications of MBTI types, discovering a confluence of MBTI styles and law school learning styles. 45 From their research, Eric A. DeGroff and Kathleen A. McKee concluded that in the age-old law school quest to teach students to "think like lawyers," a legal educators' success "may well be related to their capacity to learn like lawyers." 46 Prior to enrolling, students take the assessment; during orientation, students are informed about those results. 47 Dr. Martha Peters explains how these types are connected to the learning styles, and relates these styles to study skills for law school. 50 Students are empowered to improve their classroom, moot court, and interviewing communications through this skills training component.
Lawyering, Leadership, and Professionalism
Elon Law School's first year course, Lawyering, Leadership, and Professionalism, is designed to expose students to key leadership concepts that will enhance their ability to make a positive impact as lawyers and to increase the probability that they will make a difference in their communities. 51 Under the auspices of Professors Roland Smith and Dean George Johnson, students engage in simulated vignettes that give students an opportunity to put their first semester doctrinal understandings into practice, and learn about the importance of expert power and ethics in law practice. In a multiple-day experience at the Center for Creative Leadership, students are immersed in a series of selfassessment exercises.
52 Students then take the reins to garner "Lessons of Experience" from lawyers from a variety of fields, receiving first-hand observations about the importance of leadership in law practice. 53 Students synthesize this information into collaborative presentations. 54 Throughout the course, students journal their experiences, and the summary assessments enable students to reflect on some aspect of leadership in lawyering. 55 
Individual Development Process
A team of executive coaches and preceptors meet with first-year law students to undergo an individual leadership development planning process. Students identify goals they would like to achieve in their law school and professional careers, and they plot out strategies and benchmarks to guide their progress. 56 Law firms are now utilizing individual development plans to guide associates as they progress through the firm. 57 Undergoing a reflective development planning process in law school, under the guidance and support of executive coaches and Preceptors, makes students more intentional about their law study progression and consideration of areas of practice. Experience in goal setting better prepares students to assume responsibility for selfmanaging their legal careers.
B. Leading Others: Public Law and Leadership
Implementing a two-week winter term course in the second year of law school provides students with the opportunities to apply their foundational courses in leadership. Initially offered at Elon Law in 2008, the "Public Law and Leadership" course is one of the first to combine leadership and law, providing students an opportunity to apply leadership theory and concepts to collaborative legal problem solving.
58 Articulating the best practices for legal education, Professor Roy Stuckey makes the case for problem-solving instruction, because "students cannot become effective legal problem solvers unless they have opportunities to engage in problem-solving activities in hypothetical or real legal contexts." 59 In this experience, student teams assist nonprofit organizations with public law issues. Client projects require students to utilize a variety of substantive skills, including strategic planning; interpreting ordinances, statutes, and regulations; analyzing implications of various policies; and making recommendations to the client. Students practice lawyering skills through client interviews and site visits (enabling them to understand and experience the problems first-hand); drafting documents; preparing client memoranda; presenting their findings to the client; and consideration of leadership, within 56 the law firm context, in professional associations, and community service round out the experience. Students emerge from the class with a view of the leadership skills expected of lawyers in practice, business, and community leadership.
Public Law and Leadership teaches students how to work in practice teams, provides skills training, and allows students to work with real nonprofit and government clients. 60 Building upon traditional methodologies of service learning and pro bono programs, course students experience civic engagement with communities throughout the state.
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One basic notion of leadership particularly applicable to the legal profession is problem solving. Leaders are people who solve problems, and often see problems and understand them before others recognize them as problems. One important skill set for a lawyer is to analyze a client's course of action and be able to predict, and find ways around, expected legal problems and challenges that may thwart a client from achieving his or her goals. 
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C. Leading the Community and Profession: Capstone Projects
Once students understand their leadership styles, garner lessons in lawyering and leadership through the examples of lawyers, and experience leadership in practice teams, they are prepared to structure a leadership Capstone project. 64 Undertaking a Capstone project provides an opportunity for third-year students to apply leadership skills in service of a tangible product, outcome, or effort aimed at creating a positive sustainable impact on the legal profession, the law school, or the community. 65 Capstone students identify a community problem or need and demonstrate leadership by developing a solution to address the problem.
66
The capstone experience allows us to be entrepreneurs, building a course around a project that can benefit others and that we're passionate about. It provides a model for how to make long-term positive impacts as we prepare to enter the profession.
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While the second year course provides structured community problem-solving for students, third-year students may elect to build their own experience in community problem-solving through the Capstone course. In addition to elective students, all Elon Leadership Fellows participate in the Capstone course during their third year of law school. 68 64. A capstone is a culminating course that provides an opportunity for students to design, lead, and present a project which addresses a problem in law and society. Capstone courses enable students to assess personal values, enhance professional skills and competencies, and integrate theory and practice. 
III. PUBLIC LAW AND LEADERSHIP IN ACTION
A. Engaged Learning
The Public Law and Leadership course engages second-year law students with local nonprofit organization and government entities in "real world" problem-solving. As an example, the 2010 class addressed public law issues for a range of organizations: 1) City of Greensboro; 2) Housing Greensboro (an offshoot of Habitat for Humanity); 3) Piedmont Conservation Council; and 4) Center for Youth, Communities, and Families (University of North Carolina at Greensboro). 69 In preparation for completing the projects, students attended a University Roundtable meeting; met housing rehabilitation clients; toured areas and a farm imperiled by urban sprawl; and engaged with administrators, judges, and elected officials on an array of policy matters.
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The Community Client experience was highly rated by students, followed closely by their assessment of their experience working in practice teams.
71
The second-year students were primed to put their first-year leadership learning into practice that year, and many students embraced the opportunity to develop project management skills. 72 In the final evaluation, students noted feelings of accomplishment, greater appreciation for lawyering skills they can use in practice, and a commitment to giving back to the community through professional service. 
Problem Solving and Public Law
After an introduction to basic administrative, legislative, and litigation problem-solving, student teams tackle public law and policy problems faced by nonprofit organizations in North Carolina. Under the supervision of law faculty serving as "partners," students practice client interviewing and then utilize research and communication skills, both written and oral, to develop team memoranda and presentations for their organizational clients. 74 In this structured interaction with "real-life" clients, students have an opportunity to experience the interconnection between leadership and lawyering skills by engaging in the civic life of the community through their public service.
See Elon University Law Students Advance Nonprofit Initiatives through Public Law and
TABLE 3
Nonprofit Clients Public Law Project Action Greensboro Analyze federal "Rails to Trails" program and recommend strategy for acquisition of lands or easements for a greenway loop around Greensboro.
Guilford Child Development
Analyze Head Start Reauthorization bill and make recommendations to implement changes to the board governance structure.
North Carolina Legal Aid
Research RESPA regulations, usury laws, and mortgage and broker licensure provisions for strategic litigation to halt predatory lending practices.
Self Help Credit Union Research local ordinance restrictions on group home placement and make recommendations regarding anticipated subprime loan foreclosure acquisitions.
Action Greensboro
Research university collaborative and recommend organizational structure for a permanent higher education collaborative in Greensboro.
East Market Development Corporation Research legal ramifications of developing & managing a Municipal Service District for the East Market Street
Corridor.
Greensboro Housing Coalition
Research fair housing and affordable housing laws and make policy recommendations to promote equal access to safe, affordable housing in Greensboro.
The Volunteer Center Research liability issues and develop risk management tools for the implementation of a volunteer background check program for nonprofit organizations.
Center for Youth, Family, & Community Partnerships
Research regulations and develop an informed consent protocol for juvenile offenders.
City of Greensboro Formulate a strategic assessment of the University Roundtable Collaborative.
Housing Greensboro Review policies and draft transactional documents to protect and recapture housing rehabilitation investments.
Piedmont Conservation Council, Inc.
Research planning and zoning policies and draft recommended farmland protection ordinance.
See generally Elon University Law Students Advance Nonprofit Initiatives through Public Law and Leadership Course, supra note 69. SAINT LOUIS UNIVERSITY SCHOOL OF LAW
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A core component pedagogical strategy of the Public Law and Leadership course is to engage students with nonprofit organizations and government entities and help them solve legal problems. 76 While students might clerk or intern with law offices after the first year of law school, few have the opportunity to engage directly with a client at such an early point of their law school career. Elon Law invites community organizations to submit proposals, and a team of students reviews the applications with faculty. 77 The team then selects four proposals, which typically include a broad range of public law topics. 78 Course faculty work with the organizations to refine the problemsolving request into an associate assignment memorandum.
Instruction on client counseling and interviewing provides students with an overview of interviewing strategies and a guide on interacting with clients. Client representatives introduce their organizations and present their legal problem; student teams then have an opportunity to ask follow-up questions in the classroom setting. 79 Clients set up a site visit to introduce students to the organization, their clients and constituencies, and the problem. 80 Students engage by witnessing the problem and the needs first-hand.
Working with faculty who serve as "partners" for the team firms, students debrief the client interaction and develop a research and communications strategy to address the problem. 81 The client interaction is structured and guided by faculty members who work with each team. At the conclusion of the intensive winter term, student teams convey their findings and propose solutions to each client in a live presentation with an accompanying client memorandum.
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The nonprofit and government entity clients are important collaborative partners in the learning experience. Students experience the challenge of working with clients that may have difficulty clarifying goals and relaying unconsidered ramifications of strategies to achieve client objectives. The intensive, short-term course emulates the typical pace and turn-around in practice, and students are forced to hone their time management and delegation skills in order to achieve the client objective in the stated amount of time. 83 Yet, the appreciation and satisfaction of learning new solutions to problems has been rewarding for students and productive for the clients.
Leadership Development: Leading Teams
The Public Law and Leadership experience is structured to give students an opportunity to work in "practice groups"-an essential part of law firm practice. While observing "most lawyers have not previously utilized teamwork in any meaningful way," Daigle and Culter opine:
[L]awyers who work together in teams are able to outperform what could be achieved by individual effort alone because of the overall strength of combined legal experiences, education and collective professional knowledge. The value of a legal work team's pooled intellectual resources can summon fresh insights into complex legal problems and juridical issues; give rise to inspired solutions; and lead to efficiencies by concentrated work effort. 84 Law firms, like many of their client organizations, recognize the necessity and advantages of teamwork groups. In his research on lawyer personalities and organizational leadership and management in law firms, Dr. Larry Richard observes that, like other businesses, effective teamwork is critical to law firm success. 85 However, Richard surmises that many law firm teams detract from performance "because too few team leaders and members sufficiently understand how groups work."
86 Despite the business case for teamwork, in most law schools, teamwork experiences are limited to study groups and law review.
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In order to better prepare law graduates for teamwork within firms, or between firms, or between firms and their clients, the Public Law and Leadership experience educates students to understand the differences between groups and teams, 88 and to consider the interpersonal aspects of team leadership in the context of law practice. 89 Building upon the leadership precept of self-awareness and the MBTI type indicator assessment, the 83 91 Through a series of inquiries, the FIRO-B © instrument measures expressed and wanted interpersonal needs, ranging from low (0-2), medium (2-6), or high (7-9), summarized in the following six-celled model: The extent to which an individual makes an effort to include others in activities, to try to belong, to join groups.
The extent to which an individual tries to exert control and influence over people, to organize and direct others.
The extent to which an individual makes an effort to have close relationships, to be intimate with and supportive of others.
Wanted Behavior
The extent to which an individual desires others to include him or her in activities, to invite and notice him or her.
The extent to which an individual is comfortable with allowing others to provide direction and expectations, and to influence him or her. From the interpersonal needs assessment, the FIRO-B © identifies four primary categories of leadership behavior, ranging from collaborative, authoritative, to empathetic, as noted below: The FIRO-B © explains situations in which various leadership foundations are better or less favorably received. 94 For example, collaborative leaders are best received in newly formed or fragmented teams. Empathetic leaders may be less favorably received in an environment where external forces are dissatisfied with the team, or team member skills are inadequate for the task.
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Authoritative leaders may be less favorably received amongst teams of autonomous individuals with high levels of discretion, but well received in crises situations, or where team members are frustrated with internal chaos and confusion.
96
Team conflict may arise where leadership foundations are misaligned, or teams undergo transition.
Regardless of one individual leadership foundation, it is clear that a lawyer's professional development can be enhanced by understanding the primary leadership foundations that drive leaders and followers in practice teams and law firm organizations. Working with a complement of executive coaches under the direction of Leadership Coach in Residence John Alexander, students learn about the stages in team processes, 97 interaction and performance in reflective coach meetings throughout the course. 98 Working as a team, Public Law and Leadership students are able to view, experience, and navigate a variety of leadership foundations in preparation for leadership challenges and opportunities faced in the practice of law. 99 
Civic Engagement: Professional and Public Service
The legal profession is grounded in professional and community leadership. Lawyers lead their clients to solutions through the use of strategic, analytical, research, advocacy, and negotiation skills. 100 As Professor Martha Nussbaum aptly notes, attorneys are regularly invited to bring these problem solving skills from law practice to leadership roles in the public square through pro bono work, government service, and community leadership:
[Lawyers] are active in public life in many different contexts: as clerks for judges (and, in a few cases, as judges themselves), as attorneys for multinational corporations, and as agents of government at many different levels. In these and many other ways, lawyers have the chance to set norms and directions for public life . . . . [A] merely instrumental and technical preparation will not be sufficient to help [law students] play this norm-setting role well. 101 To reinforce this reality, the Public Law and Leadership course includes plenary sessions and discussions centered on the practical aspects of lawyering and leadership, utilizing faculty and a diverse gathering of leading lawyers from law firm and public sector practices.
102
Student self-awareness is also broadened by exposure to the Change Style Indicator assessment, which measures preferred styles in approaching and dealing with change.
103
At the conclusion of the assigned collaborative project, students can relate to the strengths and challenges of particular characteristics, ranging from change-resistant conservers, centrist pragmatists, to innovative originators. Professor Roland Smith leads students through this self-scored assessment in an effort to help students dissect their team experiences. 104 
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[Vol. XXX:409 characteristics of leading lawyers, preparing students for the potential practice, generational, and characteristic differences that they may encounter in their professional careers. 105 Through team executive coaching and class presentations, students learn key strategies to avoid team conflicts. Students experience the different stages of team building, and see the challenges and potential of moving a practice group along the continuum from forming, storming, and norming, to the goal of a becoming a high-performing team. 106 a. Pro Bono and Public Service Dean Roscoe Pound explained the connection between professionalism and public service:
The term refers to a group . . . pursuing a learned art as a common calling in the spirit of public service-no less a public service because it may incidentally be a means of livelihood. Pursuit of the learned art in the spirit of a public service is the primary purpose.
107
In many states, lawyers take an oath to provide services for those unable to pay for their services pro bono public-for the good of the public. 108 Indeed, pro bono representation is the volunteering hallmark of the legal profession. 109 The American Bar Association (ABA) incorporates the commitment to pro bono in the Model Rules of Professional Conduct. Model Rule 6.1 states that "[e]very lawyer has a professional responsibility to provide legal services to those unable to pay. A lawyer should aspire to render at least (50) hours of pro bono publico legal services per year." The rule suggests that lawyers can meet this charge by providing free or reduced fee legal services to people of limited means or nonprofit organizations that serve the poor, as well as free or reduced fee services on behalf of professional, government, education, and civic organizations. 110 While it should be noted that in order for student work to be recognized as pro bono, the student must not receive either pay or credit for the work; student work on behalf of people with limited financial means or nonprofit organizations within the parameters of a course for credit is described as public service. 111 Both pro bono and public service meet the professional norms of rending services for the good of the public.
The ABA mandates that law school education programs "ensure that its graduates . . . understand the law as a public profession calling for the performance of pro bono legal services."
112
The ABA's Standards for Approval of Law Schools directs that law schools "shall offer substantial opportunities for . . . student participation in pro bono activities." 113 Accordingly, law schools have incorporated pro bono and public service opportunities and requirements into their curriculum.
According to an American Bar Center for Pro Bono report, law schools utilize three basic models for their pro bono programs, including mandatory graduation requirements, formal voluntary pro bono programs with schoolsupported referral systems or collaborative student group projects, or independent in-house and collaborative student group projects. 114 Originally, pro bono efforts were student-generated; in 1987, Tulane Law School instituted the first supported pro bono program.
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Formal law school programs grew at a few innovative law schools, 116 but the programs proliferated once pro bono components were included in the ABA's accreditation standards.
117 By 2001, over sixty percent of law schools either hosted formal pro bono programs (99) or offered in-house/collaborative pro bono opportunities for students (24) . 118 This number continues to grow as new law schools are created and accredited.
From a pedagogical standpoint, the American Association of Law Schools (AALS) reviewed pro bono programs and concluded "pro bono programs offer multiple educational benefits in such areas as professional responsibility, problem solving, lawyering skills, and leadership skills." 119 The highest level SAINT LOUIS UNIVERSITY PUBLIC LAW REVIEW [Vol. XXX:409 of support for the professional values of pro bono and the pedagogical goals are found in the mandatory institutional programs that have a graduation requirement. In 2001, fourteen law schools required twenty to seventy hours of pro bono public service (primarily law related) in order for students to complete the juris doctor degrees; thirteen additional institutions allowed students to meet the requirement through externships, clinics and/or internships, or community service program (including non-legal service).
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Sixty-two schools established a referral system to place students with pro bono opportunities, and thirty-four others provide some form of administrative support or host collaborative student group projects.
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Despite the significant increase in the number of pro bono programs, Marnaville suggests that it is a rare exception for public service to be included in the "daily diet of the classroom," and goes on to warn that "by failing to create a culture that supports and inculcates the values of public service, law schools undermine both an important motivation for students' performance in law school and an important way for them to build satisfying lives in the law." 122 The Public Law and Leadership Course meets this challenge by incorporating and structuring service as the core methodology of the coursethe instructional format is a hybrid of service learning in a legal context, in the vein of pro bono programs, and exhibits the highest level of institutional support.
b. Service Learning
While formal pro bono programs and graduation requirements are relatively new concepts for the legal academy, the pedagogy of service learning is well established in other fields. Service learning enables students to apply classroom material to experiences providing community service. 123 The pedagogy of service learning "allows students to apply what they are learning to 'real life' issues, [] to cultivate a commitment to community service," and provides students with an understanding of social processes. 124 This form of engaged, experiential learning (the active processing of experiences) 125 increases student ability to think critically and problem-solve-notably, skills that are the essence of lawyering. 126 Moreover, academicians and politicians propose that service learning promotes students' civic involvement and sense of social responsibility, leading them to become active citizens and volunteers. 127 The pedagogical and civic engagement goals align between traditional service learning and the Public Law and Leadership course. Students delve into legal materials with real clients and think critically about client objectives by assessing the best course of action to achieve those objectives. The sense of civic and professional responsibility as leading lawyers begins in law school and remains with students as they begin the practice of law.
B. Course Delivery
My appreciation for the intersection of leadership and law stems from a twenty-year legal career as a lawyer serving in public leadership capacities. Having practiced as a legislative lawyer at Akin Gump as Counsel and Senior Policy Advisor to the Majority Leader of the House of Representatives, I bring a unique set of client and case-work experiences to the classroom. The experience of identifying root causes, proposing solutions, and building consensus to resolve policy problems informs my perspective on public law and leadership.
Projects are solicited through a "Request for Proposals" process. I meet with a student committee to review each proposal, collectively assessing the merits of the proposal and estimating potential student interest. Students rank their client preferences via a course website. To date, given the variety of projects, we have been able to accommodate the vast majority of student assignment priorities.
In preparation for each course, I work with the organizational clients to articulate their public law needs and refine their student assignments. These nonprofits generally have been pleased with the student work product, and our students have benefited from the experience of working on a "real" client matter.
Integrating leadership into the legal curriculum is a continuing challenge for most law schools endeavoring to make the connection between technical, 
Challenges of Teaching and Learning Leadership
The academy continues to debate whether leadership can be taught. 129 The answer to this question depends upon one's perspective and definition of leadership. In fact, Elon Law students engage in the same debate. Elon Law's Leadership Program views leadership as a process; providing lessons of experience allows for an understanding of the process at work and exposes students to the life-lessons of lawyers who possess leader characteristics and positions. Under either view, there are important lessons for those aspiring to practice law.
Teaching and learning leadership development skills and aptitudes requires self-examination, introspection, getting to know oneself better, and becoming clearer regarding one's own goals and values. It requires getting out of the law office, away from the minute-by-minute pressures of client demands and hourly billing quotas. It requires not only studying leadership theory and practice, but also looking at biographies that show how others rose to leadership, found their calling, and learned to contribute to society in ways that empowered them. The study of leadership development theory and practice by lawyers cannot guarantee great new insights, new approaches, and behaviors . . . [but it] can assist lawyers in finding new strategies to problem solving, creative team building, and the formation of win-win solutions. 130 Despite overall improvements in the reception of leadership instruction, a minority of students do not subscribe to the position that leadership can or should be taught in law school. A student-led Capstone survey indicates that the proportion of Elon students who see and appreciate the connection is increasing. 131 2. Social Justice, Diversity, and Leadership An appreciation for diversity is a key to effective leadership. The Public Law and Leadership curriculum features a range of diverse speakers and course materials. Utilizing a variety of case studies that illustrate the innovative problem-solving skills required to lead in the public sphere, students have the opportunity to study and observe lawyers who have led in the quest for social justice. 132 As an introduction to the lawyer's role in solving 129. See generally Ben W. Heineman, Jr., Law and Leadership, supra note 1 (reflecting upon the debate about the role and place of leadership in the law school curriculum); RUBENSTEIN, supra note 3 (positing thesis that "when lawyers and all those who work in the legal profession begin to understand the basic theories of leadership and are better trained in the field of leadership development, they will become better leaders, will provide better legal services, and will create better law firms and legal organizations.").
130. RUBENSTEIN, supra note 3, at 69. governmental problems, students examine the framework of administrative law through a case study detailing a nonprofit organization's multi-decade battle to establish farm worker workplace safety standards. 133 Students consider strategic litigation as a problem-solving tool. Dean George Johnson engaged students in a review of Charles Hamilton Houston's strategic litigation strategy to defeat Jim Crow laws. 134 Moving forward a generation in the civil rights era, a panel discussion featuring Franklin McCain, who led the famous Woolworth's lunch counter sit-in as a student at North Carolina A&T State University; Romallus Murphy, former counsel for the NAACP who represented sit-in participants; and Professor William Chafe, author of the definitive social history of the sit-in event, 135 discussed leadership opportunities and challenges that lawyers face when serving as catalysts for social change. 136 In the 2010 class, students learned about leadership challenges for women in public leadership from keynote speaker, and former White House Press Secretary, Dee Dee Myers. 137 While these curriculum components will continue, efforts to include a direct and deeper diversity engagement in the 1L course are ongoing.
Student Engagement
Students play an important role in design and delivery of the Public Law and Leadership course. Through the Student Bar Association, second and third-year students created a committee to review project proposals and selected a diverse set of four projects for the 2010 course. Students offer observations about what they learned about leadership from speakers and clients through course evaluations and Elon Law School publications. Student feedback is the core of an annual summary of course strengths, challenges, and opportunities. Accordingly, adjustments are made annually. 138 The course design must continually adjust to bridge the gap between the legal curriculum, leadership, and professional development. The summative assessment for the course is a team presentation to the client. Students articulate the question presented, propose solutions to the legal and policy challenges, and offer strategies to deal with long-term implications of the problem. As a result of student feedback, a class competition for "best team presentation" provides an opportunity for the four top performing teams to face off before classmates in a plenary session. In addition, the faculty partner selects the "best client memorandum" for each client. The winning teams are celebrated at a community-wide legal reception and "firm" dinner.
IV. CONCLUSION
Building an interest and appreciation for leadership is a new and challenging endeavor for law schools. Grappling with student perceptions, assessing and refining course objectives, providing students a role in the course assessment and planning, accommodating a student-led initiative for team competition, and giving students a leadership role in the client selection process have helped to bridge this gap. The Elon Law experience offers significant lessons for collegiate and graduate leadership programs, as well as service learning and pro bono programs. The shifting legal economy, evolution of skills-based curriculum, and demand for lawyer-leaders in the public square make the case for leadership training within the law school curriculum. Providing the opportunity to learn how to lawyer and be a community leader is the hallmark of Public Law and Leadership, bridging the gap between law school and law practice, and forging connections between lawyers and their communities.
instructive, direct student-client interaction on the second day of the course. Increased faculty and executive coaching resources helps structure client interactions and provide feedback to student teams. Executive coaches now participate in faculty "firm meetings," enabling them to provide on-the-spot feedback on team interactions. The course assessment tool elicited student feedback on the team experience, and in large part, students rated their work product and the team experience highly.
